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To achleve these aims candidates need to show that they are able to:

M O d U I e | WO » resezrch selected language/skills areas and focus on problems

Developing Professional Practice

Introduction to Module Two

and solutions for learners

+ apply their knowledge and understanding of factors affecting
learning and teaching to their practice

»  plan, teach and evaluate lessons which mest the nesds of specific
groups of learners and individuals within the groups

»  use arange of resources and materials, and teaching and learning
strategies which are appropriate to lzarner needs and context

» constructively evaluate their own teaching and engage in
Continuing Professional Development (CPD).

Module Two aims to develop candidates’ ability in the following
areas:

The full syllabus can be downloaded at
www.cambridgeenglish.org/delta/prepare

working with language learners in a variety of learning contexts

preparation for teaching learners of English Module Two is assessed via a portfolio of coursework, including
evaluation, selection and use of resources and materials for background essays, ohserved lessons, and a professional
teaching purposes development assignment. One assignment, which includes a
managing and supporting learming background essay, an observed lesson and a lesson evaluation, is
evaluation of lesson praparation and teaching externally assessed.

observafion and evaluation of other teachers’ lessons
professionalism and professional development.

Meodule Two assessment involves participation in a Delta Module Two
course at an approved Cambridge English centre. Sez also Guidance
for tutors and candidates (guidance on course provision) page 66.

General description

ASSESSMENT FORMAT

Module Two assessment consists of five assignments which are completed during a Delta course,

TIMING

The assignments are set during the course at intervals determined by the centre
(See notes on page 57 for suggested timing.)

NO. OF ASSIGNMENTS

Candidates complete:

= atwo-part Professional Development Assignment
* two Language Systems Assignments

* two Language Skills Assignments.

TASK TYPES The Professional Development Assignment includes two parts:
* Reflection and Action (2,000-2,500 words)
= Experimental Practice (1,500-2,000 words).
Each Systems Assignment includes.
» 2 background essay (2,000-2,500 wards) in which the candidate explores an arez of language systems and
considers related teaching and learning Issues
* planning, teaching and evaluation of a lessan related to the chosen area.
Each Skills Assignment includes;
* & background essay (2,000-2,500 words) in which the candidate explores an arez of language skills and
considers related teaching and learning issues
» planning, teaching and evaluation of a lesson related to the chosen area.
ANSWER FORMAT Candidates write their answars in prose, though bullet points, grids, tables and charts may be used where
appropriate. Assignments should be word processad.
MARKS Each assignment is marked with reference to a set of assessment criteria.

Results are awarded as Pass with Distinction, Pass with Merit, Pass or Fail.
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Structure and tasks
TIMING

The Professional Development Assignment (PDA) is set at the beginning of the course and completed during the course. The Experimental
Practice part of this assignment may be set at any time during the course.

The Systems and 5kills Assignments are set in any order at appropriate intervals throughout the course. After each assignment the candidate
should receive feedback.

Assignment Professional Development

TASK TYPE(S) A two-part assignment based on an action plan formulzted at the beginning of the course.

Part A Reflection and Action is a reflective assignment which candidates work on at different stages of the course,
Part B Exparimental Practice is an investigation of an area of practice which is naw for the individual teacher.

The PDA includes observation of and reflection on others’ teaching, as well as the observation by the tutors of the
candidate’s own teaching.

SYLLABUS FOCUS Ohservation/evaluation of ather teachers' lessons.
Prafessionalism and opportunities for professional developmeant.

Assignment Systems x2

TASK TYPE(S) A background essay Including research Into and anzlysis of a selected aspect of language systems, consideration of
teaching/lezrning issues and suggestions for teaching,

Preparation, teaching and evaluation of a lesson related to the area chosen for the background essay.

Each of the two Systems Assignments must focus on a different area ot systems (grammar, lexis, phonology or
discourse)

SYLLABUS FOCUS  The language learner and the language lzarning context.
Przparation for teaching English language learners.
Evaluating, selecting and using resources and materials for teaching purposes.
Managing and supporting learning.
Evaluation of lesson preparation and teaching.

Assignment Skills x2

TASK TYPE(S) A background essay including research inta and analysis of a selected aspect of language skills, consideration of
teaching/learning issues and suggestions for teaching.

Przparation, teaching and evaluation of a lesson related to the zrea chosen for the background essay.
One of the two Skills Assignmeants must focus on a productive skill (speaking or writing). The second must focus on a
: receptive skill (reading or listening).
SYLLABUS FOCUS The language learnar and the language learning context.
Przparation for teaching English language learners,
Evaluating, selecting and using resources and materizals for teaching purposes.
Managing znd supporting lzarning.
Evaluation of lesson preparation and teaching.
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Assessment

The Module Two Assignments are assessed with reference 1o the
assessment criteria for each assignment and the grade descriptions,
pages 54-55 and 59-61.

Internal assessment

Thrze of the Language Systems/Skills Assignments are intarnally
assessed by Delta course tutors at the centre. For each assignment,
centres give two grades, one for the background essay and one for
the lesson.

The Professional Development Assignmeant (PDA) is also internally
assessed.

Coursework record

Curing the course, tutors log details of all the internal coursework
in the Coursework Record (Defta 5¢), which is completed for each
candidate. At the end of the course, the tutors complete a report
summarising the candidate’s progress over the course and give a
recommended overall coursework grade for the internal coursewark

The coursework grade

The coursework grade indicates the overall standard attained by the
end of the course. The grade should be consistent with the comments
in the coursework report and the feedback and grades given far the
internally assessed Language Systems and Skills Assignments.

To predict a Pass

Candidates must have completed the coursework, and there must
be at least one Pass background essay and one Pass in the teaching.
These passes must be in the assignment submitted by the centra to
Cambridge English at the end of the course.

To predict a Merit

Candidates must have completad the coursework, and there must

be at lzast one Merit grade and thrae Fass grades in the internal
coursework. The Merit must be in teaching. Both parts of the
assignment submitted by the centre to Cambridge English must be at
least 3 Pass.

To predict a Distinction

Candidates must have completed the coursework, and there must be
at least two Merit or Distinction grades and two Fass grades in the
internal coursework. The background essay submitted by the centre
to Cambridge English must be at least a Pass and the lesson must be
a Merit or a Distinction.

Development avidenced in the PDA must also be taken into account
in recommending the internal coursework grade. To be recommendead
for 2 Merit or a Distinction, candidates must have completed and
passed both parts of the PDA.
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Documentation submitted to Cambridge English

At the end of the course the following documentation s submitted by
the centre for each candidate:

*  The Module Two Coursework Record (Defta 5¢)

+  Thethreeinternally assessed Deltz 5a Assessment Forms with
the materials tor one of these assignments (i.e. the background
essay, lesson plan and evaluation). If the external is a systems
assignment, the centre must submit materials for a skills
assignment and vice-versa,

External assessment

One of the Language Systems or Skills Assignments (a background
essay and a lesson) is extarnally assessed by a Cambridge English
approved external assessor. Assessment of the lesson includes the
candidate’s evaluation of the lesson, which is sent to the assessor by
the centre within 48 hours of the external assessment.

The assessor completes an assessment form (Defta 5a), which
includes grades for the background essay and the lessan plus
evaluation, The essay and lesson plan are submitted with the form

Final assessment

Grades of award

Both the internal and the external assessmeant contribute to the final
grade.

Pass requirements

+ a2 Pass grade in both parts of the submitted internzlly assessed
assignment

»  aPass grade in both parts of the external assessment

* completion of both parts of the PDA.

Merit requirements

+  aminimum of a Pass grade for the submitted internally assessed
background essay

+ 2 Pass or Merit grade for the submitted internally assessed lesson

@ minimum of a Pass grade for the externally assessed
background essay

+  a Merit grade for the externally assessed lasson

* aPassin both parts of the PDA.

Distinction requirements

+ aminimum of a Pass grade for the submitted internally assessed
background essay

+  aMerit or Distinction grade for the submitted internally assessed
lesson

+ aminimum of a Pass grade for the extarnally assessed
background essay

+  a Distinction grade for the externzlly zssessed lessan

*  afassin both parts of the PDA.

Where there is a difference in the internal and external grades,
the coursework will be moderated and the intarnal grades and the
predicted coursework grade taken into account.



Professional Development
Assignment (PDA) specifications

The focus of this assignment is development and extension of the
candidate's teaching skills. It includes:

+  Part A: Reflection and Action - 2,000-2 500 words.
Reflection and Action includes z series of tasks and activities
which candidates work on throughout the course.

See page 57 for suggested timings and stages.

= Part B: Experimental Practice - 1,500-2,000 words plus lesson
outline.
Experimental practice involves exploration into a specific lesson
approach/procedure/technique with which the candidate is
unfamiliar.

Specifications for Part A: Reflection and Action

The focus of Reflection and Action is on personal and professional
development.

It includes:

+  reading and research related to procedures for reflection,
methods and/or documents for gathering data for reflection
purposes

+  reflection on the candidate’s own beliefs and practices in the ELT
classroom

+ selection of approaches, methods, technigues and materials that
might enhance their practices and justification of this selection

+  use and evaluation of some of the approaches, methods,
technigues and materials as a means of developing the
candidate’s teaching skills

+ ten hours’ ohservation of ather teachers and reflection on these
observations. (Observations of other teachers can be filmed or
live’.)

Part A: Reflection and Action:; Outline and
summary of stages

Stage 1 Diagnostic observation (There i no written submizsion for
Stage 1.

+ At the beginning of the course the candidate plans and teaches
a lessan or part of a lesson (minimum 40 and maximum 60
minutes).

*  Thelessonis observed by an approved Delfta tutor,

+ A post-lesson discussion is held between the candidate and
the tutor (and, If appropriate/frelevant, includes feedback from
colleagues and/or peers).

»  During the discussion full oral and written feedback is given by
the tutor and Included In the candidate's coursework portfolic as
an appendix to the PDA.

+  Thelessonis not formally assessed or graded and doss net
contribute to the grade received by the candidate in this module.

Stage 2 (maximum 1,000 words)
After the diagnostic observation, candidates:

reflact and comment on their beliefs and practices as a teacher,
identify key strengths and weaknesses in their teaching and

comment on the positive and nagative effects of these on their
lzarners

+  [dentify the possible reasons for these key strengths and
wezknesses

+  produce an action plan for the development of their teaching in
response to the significant weaknesses they have identified

+  select approaches, procedures, techniques or materials that will
allow them to develop their teaching skills and enhance thair
learners' learning experiences
select and/or design methods and/or documents for gathering
data that will allow them to focus specifically on their
performance in their assessed assignments during the Delta
course, and briefly explain the reasons for choice(s). Candidates
may also refer to any other lessons they are teaching during the
Deita course.

Stage 3 (maximum 750 words)

Candidates complete the first two of their Language Systems,/Skills
Assignments after which, with reference to their action plan from
Stage 2, they:

+  jdentify and comment on any key development(s) they have
made in their teaching practices since the diagnostic observation

+  reflect on the effectivenass of the approaches, methaods,
technigues and materials they selected in Stage 2 in terms of how
thesz have helped their development as teachars

* jdentify and comment on the most significant current
weaknesses in their teaching practices

+  select approaches, procedures, technigues or materials that will
allow them to develop their teaching skills and enhance their
learners' learning experiencas

»+  select and/or design methods and/or documents for gathering
data that will allow them to focus specifically on their
pertormance in their remaining assignments and brietly explain
the reasons for choice(s).

Stage 4 (maximum 750 words)
When all internal assignments have been completed, candidates:

+  identify and comment on how their beliefs about teaching and
lzarning and their classroom practice have changed as a result of
this assignment
identify and critically evaluate the most effective procedures and/
ar methods and/or documents for reflection and abservation
they have used for their own professional development in this
assignment

« outline how they will continue to use these as part of their own
continuing professicnal development.

Specifications for Part B - Experimental Practice

The tocus of Experimental Practice is an investigation of a specific
lesson approach/teaching procedure/teaching technique with which
the candidate is unfamiliar

It includes:

+  reading and research related to the chosen area

* 2 lesson in which the candidate experiments with the new
practice

+ identification, selection and/or development of methods,
procedures and/or documents to evaluate the effectiveness of
the experiment

+  anevaluation of Its success.
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Part B: Experimental Practice: Outline

Length: 1,500-2,000 words to cover a Commentary on the [esson
and a post-lesson Retiection and Evaluation.

Additionally, as an appendix not includad in the word limit, a l2ssan
outline.

Candidates:

+ explain their professional interest in the chosen experimental area
with referance to:
- ftheir own professional development
- underlying theory
- teaching context
- characteristics of the learners

+  plan and teach the experimental lesson using the selected
approaches/procedures/techniques/materials

+  avaluate the lesson in terms of identified learning and teaching
ohjectives including a summary, where appropriate, of the
outcomes of evaluation procadures

+  identify ways in which this area may be developed/adapted for
inclusion in future work or consider why this area is not worth
further extension or adaptation.

Professional Development Assignment
assessment criteria

Part A - Reflection and Action (RA) and Part B -
Experimental Practice (EP)

Successful candidates can present an assignment which:

*  Iswritten in language which is clear, accurate, easy to follow and
does not impose a strain on the reader (1a)

+ iscohesive and clzarly ordered and in which component parts of
the assignment are ralevant to the topic (1b)

*  uses appropriate terminology accurately (1c)

»  refers to and references key sources (1d)

+ containe a bibliography of key sources consulted (1e)

+  follows widely accepted referencing conventions (1)

+  respects the word limits of individual stages of the assignment
and the overall word |imit and states the number of words used

0g)

Part A - Reflection and Action (RA)

Successful candidates can focus on their professional development
by,

»  selecting some key strengths and weaknesses in their teaching
practices and providing a raticnale for their selection (2a)

+  selecting approaches/procedures/technigues/materials to use to
address the issues identified in 2a above (2b)

+ Critically evaluating the effectiveness of the selected approaches/
procedures/technigues/materials (2¢)

+  critically evaluating the effactiveness of methods and/or
documents they have selected to gather data to allow them to
focus on their teaching practices (2d)

»  providing an appropriate action plan to promote their professional
development (Ze)

»  critically reflacting on their teaching practices and beliets during
the course of this assignment (27).
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Part B - Experimental Practice (EP)
Successful candidatas can focus on the topic of the assignment by:

*  demonstrating understanding of selected approaches/
proceduras/teciniques,/materials with reference to any
underlying theory (2a)

+ |ustifying the selected approaches/procedures/techiniques/
materials (3a) with referance to the teaching context, the specific
group of learners and their own professional development (3b)

*  ovaluating the success or otherwise of the experiment with
reference to the planned aims and outcomes for both the learners
and the teacher (3c).



Professional Development Assignment - Grade descriptions

The Professional Development Assignment is graded as Pass or Fail. Therefore only a Pass profile is providad. However, centres may wish to indicate
to candidates where they have exceaded the Fass criteria.

Grade

Description

Pass profile

Overall

A satisfactory piece of work which is generally accurate, clear, coherent and well-orderad, and respects

the word limit. It may contain occasional waaknesses but does not impose a strain on the reader. Relevant
terminology Is generally used accurately and appropriately, and is supported by reference to key sources ina
maostly appropriate format and style,

Reflection and Action

A satisfactory piece of work in which the candidate demanstrates an ability to reflect critically on their own

teaching practices over time, to plan and take action to improve specific aspects of their practices, and to

evaluate devalopments in thase aspects of their practices over time. It may contain occasional weaknesses, but

the candidate generally displays adequate ability in the following areas:

+ jdentitying key strengths and weaknesses in their classroom practices with reference to their existing telicis
about teaching and learning

+ justifying their choice of areas to work on, and drawing up an action plan with clear objectives with reference
to relevant theoretical approaches and methods, practical technigues and procedures and classroom materials

+ critically reflecting on and evaluating the effectiveness of their action plan.

Experimental Practice

A satisfactory piece of wark in which the candidate dermoenstrates an ability to identify an aspect of their
teaching practices they wish to experiment with, research the relevant area, plan and teach a specific lesson
using the experimental approach/procedure/tachnigue, evaluate its effectivenass and plan future action ta
improve thelr teaching practices. It may contain occasional weaknesses, but the candidate generally displays
adequate ahility in the following areas,

+ |dentifying a specific aspact of their teaching and clearly Justifying their choice, possibly in relation ta the
weaknesses identified in the Reflection and Action part of the assignment
+ planning and delivering an experimental lesson with clear objectives, which is relevant to a particular group

of learners, and which shows understanding of any relevant theory informing the choice of approach,
technigues, procedures and materizls

critically reflecting on and evaluating their teaching of the exparimental lesson, and propasing an action plan
to improve both their professional developmant generally and the experimental lesson taught.
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Guidance on completing the
Professional Development
Assignment (PDA)

The aim of this section Is to provide support and guidance to Delta
Module Two centres in setting up, administering and supporting the
PDA. The following are suggestions and should not necessarily be
followed to the letter

REFLECTION AND ACTION (RA)

Rationale for this part of the PDA

Reflection is increasingly seen as a crucial element in teacher
|earning. Teachers develop beliefs about language teaching and
|earning, and their classroom practices are influznced by these
beliefs. Teachers' beliefs and practices aften remain unconscious
and unchallenged. By conseiously exploring and critically reflecting
on their existing beliefs and practices, teachers are better able to
question and, if necassary, subsequently changs aspects of them

This assignment provides a framework within which candidates
can explore their existing beliefs and classroom practices, engage
critically with them, reflect on them in the light of feedback, and
consider ways in which aspects of them might be adapted.

Setting up

It Is important that candidates understand the rationale for the RA
part of the PDA, and that they see It as someathing which is helping
their learning and contributing to other parts of Module Two. This
may involve discussing with them the importance of critical, action-
based reflaction and of exploring existing beliefs and classroom
practices. Tutors might |ike to consider using a beliefs questionnaire
(see Lightbown, P & Spada, N (1993) How Languages are Learned,
CUP, for an example), either as a pre-course task or in one of the
initial input sessions.

Staging

An important feature of the RA is that it is an ongoing piece of

work. [n order to be an effective learning tool, candidates need to go
through the four stages in 3 structured and timely manner. Tutors
are advised to draw up a suggasted schadule for candidates which
suits the naturs of the course being providad, to make this schadule
explicit to all candidates, and to include it in their course programme
(Table 1 on page 57 gives a suggestad time frame in relation to other
assessments in Module Two.} Tutors are also advised to consider the
extent to which tutorials and/or feedback on drzits of each stags
should be incarporated into the schedule.

Support and guidance to candidates

The following specific suggestions might help tutors administer the
RA:

Beliefs questionnaire

= Bellefs are often unconscious and candidates may need help in
raising them to a level of consciousness. Questionnaires may be
useful for this purpose.

» It may be useful to encourage candidates to explore the extent to
which they fee! their teaching reflects their beliefs.

56 DELTA HANDBOOK FOR TUTORS AND CANDIDATES

*  Any guestionnaire(s) used to explore beliefs in Stage 1can be
revisited in Stage 4,

Diagnostic observation

+  The diagnostic observation should take place shortly after the
beginning of the course to ensure candidates have sufficient time
to complete Stages 1and 2 before the first assessed lessons.
There should be a post-lesson discussion and written feedback.

«  |tis useful if candidates produce a lesson pian for the diagnostic
observation and include some rationale for their lesson. This
gives an indication of their beliefs and can farm the basis for
constructive discussion with the tutor after the lesson

Strengths and weaknesses

» Candidates can refer to the following in their comments: previous
feadback on their teaching (e.g. from their institution, learners,
colleagues); their own awareness of previous strengths and
weaknesses; pravious teacher training courses and in-service
teacher training (INSETT); observations made by thair tutor;
thelr own cobservations; the learners’ performance and responses
during and/or after the diagnostic lesson.

« (Candidates should prioritise weaknesses that most affect their
students’ ability to learn and their own practices as a teacher

« (Candidates can refer to the following:

- their preferred teaching styles, tachnigues and procedures

- thair bellefs about [2arning and teaching

- & pervading view of teaching present in their context that
may or may not be bast suited to all learners within that
context

- the needs and teaching preferances of institutions they have
worked for

- over-application of ‘favourite’ techniques and procedures

- coursebcok methodologies (not) suited to specific contexts

- (in)ability to adapt their methods/techniques/procedures to
specific contexts

- lack of knowledge in particular linguistic or methodological
areas

- lack ot confidence in carrying out particular methods,
technigues and proceduras

- any initial teacher training and developmental training they
have experienced in their teaching carzer.

Action plan

»  The purpose of the acticn plan in Stage 2 is to provide structure
to candidates' developmeant and to allow them to carefully
consider steps they need to take to improve the weaknesses they
hiave Identified In their teaching.

«  Therefare, they need to prioritise a number of key areas to work
on (typically this would be three to five areas), outline what they
intend to da and how, giving some idea of the time frame within
which they intend to work on these areas.

«  Centrez may consider producing a proforma for candidates’
action plans.

*  Possible approaches/procedures/technigues might include some
of the following: reading specific books, obsarving experienced
colleagues and/r tutors, experimenting with aspects of their
teaching related to the weakness identified, being cbserved,
videoing their own lessons, getting feedback from students, etc.

+  Although Stages 3 and 4 de not require detailed action plans
as such, some indication is required in both cases as to how
candidates intend 10 continue improving aspects of their teaching.



Table 1: Suggested schedule for Reflection and Action (RA)

“ Tutors may wish to comment on drafts before submission.

** Discussion and feedback on the RA could take place at this point either in a separate tutorial or as part of the feedback discussion following an assessed lesson.

RA Stage Activity Documentation for portfolio
Atthe + (Candidate completes beliefs questionnaire selected by tutor Questionnaire results (zppendix)
beginningof . Tistorial to discuss beliefs either before or after diagnostic observation Candidate’s own notes
the course
Stage 1 + Diagnostic observation Lesson plan (appendix)
+ Post-lesson discussion with tutar Tutor feedback (appendix)
= Candidate makes notes for Stage 2
Stage 2 = Candidate writes reflection and action plan® 800-1,000 words Completed RA Stage 2
(Existing beliefs and practices/Strengths and weaknassas as a teacher/
Action plan)
Between Stage - Observations of other teachers Written tutor feedback on LSATand RA Stage 2
2andStage3 . [sA1 (Language Systems or Skills) Completed observation tasks
- Feadback on LSA1 (including referance to Stage 2 action plany** Wrltientutar teedbacc an L3AZ and RAAtage J
- " Completed observation tasks
» (Candidate preparas Stage 3
+ Observations of other teachers
» LSA2 (Language Systemns or Skills)
+ Feadback on LSA2 (including reference to Stage 2 action plan)*
« Candidate preparas 5tage 3
Stage 3 + Reflection and Action 600-750 words™ Completed RA Stage 2
(Developments in practices/Refiect on Stage 2 action plan/Current weaknesses
and future actions)
Between Stage + Observations of other teachers Written tutor feedback on LSA3 and RA Stage 3
3andStaged4 . [SA3(language Systems or Skills) Completed observation tasks
+ Fecdback on LSA3 (including reference to RA Stage 3)**
« Candidate preparas Stage 4
Stage 4 » Reflection and Action 600-750 wards Completed RA Stage 4

(Developments in beliefs and practices/Reflect on future actions)
= Tutor marks assignment

LSA4 CExternaI_I)_,r _assessed)

Documents for gathering data

It would be useful for centres and tutors to consider how to
encourage candidates to consciously focus on their prioritised
weaknesses in their assessed LSAs, and to make use of tutor
feedback on these lessons for the RA.

Where possible, the peer cbservations reguired for Module Two
should be used to gather data for the action plan. Candidates
may use datz from their own observations of colleagues as well
as thelr colleagues’ cbservations of them.

Videos of candidates' lessons may be used.

Feedback in the form of student questionnaires may be used.
Any documents used should be put in the appendix, but referred
toin the text.

Word limit for each stage

Qverall, the RA is expectad to be 2,000-2 500 words, therefore it

Is recommended that the three written sections are as follows:

- Stage 2: 800-1,000 words (reflection/beliefs/
strengths/weaknasses 500, action plan 500)

- Stage 3 600-750 wards (reflaction on
developments/evaluation 300, current weaknesses 150,
future action 200)

- Stage 4 600-750 words (reflection on developments 300,
evaluation 200, future action 250).

1t is recommeanded that centres and tuters consider having

separate submission deadlines for each of the three written parts

of the RA,

Drafting and feedback

Centres and tutors may wish to collect in and give feadback aon
Stage 2 before candidates continue writing the remaining parts

of the assignment. It is likely to be of more use to candidates to
receive fzedback at this stage than at the end of the process Each
centre will need to decide and make explicit to candidatas their
own approach ta drafting and feedback for the various stages of
the RA.

Tutorials

Candidates may not have done systematic reflection in this
manner batore and are likely to benefit trom ongoing Individual
support and guidance if they are to get the most cut of this
assignment as a learning experience. It is suggested that centres
and tutors conduct face-to-face or online tutorials during the
course with the specific purpose of discussing this assignment.
These may be incorporated into feedback sessions following
assessed teaching observations, (See Tabla 1.)
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= (Centres may also consider setting up an interactive online facility
(such as Moodle) in order to encourage regular and systematic
reflection and interaction among candidates and tutors.

*  Candidates may be encouraged to keep a regular journal (with
possible entrigs online) to guide thelir reflections.

EXPERIMENTAL PRACTICE (EP)

Rationale for this part of the PDA

Teachars develop routines during their early years of tzaching which
enable them to daal with the complexities of their teaching situation
and to plan lessons and respond to classroom events as they occur.
[reveloping new routines is a challenging and complex procass;
numerous contextual and personal factors make it hard for teachers
to change their existing routines and to experiment with alternative
practices. This assignment provides a framework within which
candidates can experiment with, what is for them, a new aspact ot
teaching, and helps them to reflect on its affectiveness for them and
their learners’ lzarning.

Setting up

It is important that candidates understand the rationale for the EP
part of the PDA, and that they see it as something which is halping
their learning and contributing to other parts of Module Two. This
may involve discussing with them the importance of experimental
practice and showing how this relates to the exploration of beliefs
and classroom practices they carried out In the RA part of the PDA.

Staging

An important fzature of the EP is that candidates explorz an
approach/procedure/technique with which they are not familiar,
Centres may support the learning process through tutorial support
and/or by commenting on the outline plan and commentary.

Support and guidance to candidates

The following specific suggeastions might help centres and tutors in
administering the EP:

Link to Reflection and Action (RA)

+  Where possible, candidates should be advised to relate the topic
of the EP to their action plan for the RA assignment.

Word limit for each stage

= (Overall the EP is expectad to ba 1,500-2,000 words, not
including the lesson outline (but including the post-lesson
evaluation, c.500 words):

- Commentary 1,000-1,600 depending on length of evaluation.

- Post-lesson evaluztion: 400-500 werds.
= The lesson cutline and accompanying materials go in the
appendix and do not count towards the word limit.

Lesson outline

= (Candidates should provide a lesson outline and accompanying
materials for a lessan of 40-60 minutes.
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The Lesson Outline forms an appendix to the EP It should not be a
full lesson plan but must include:

= aims and objactives from the learnars’ and teacher’s points of
vigw

= procedures

= any matarial used

= ways of finding out whether and to what extent these aims and
objectives have been met, including copies of any completed
avaluation documents (collated data, sample observation sheets,
questionnaires etc.). A summary of the results should form part of
the Reflection and Evaluation.

Peer observations

«  Where possible, centres and tutors may endeavour to arrange
for candidates to peer observe each other teaching their
experimantal practice lesson. Candidatas may then refer to their
colleague’s feedback in their post-lesson evaluation.

Post-lesson evaluation

= The word limit is 500 words for the past-lesson evaluation, which
candidates ara advised to plan approximately as follows:
- Evaluation of lessan: 250-300 words
- Future action: 150-200 words.

Language Systems and Skills
Assignments specifications

The focus of the Language Systerms/5kills Assignments is an
investigation into different areas of languzge systems and language
skills and Issues related to teaching the chosen areas.

Each assignment includes:

= 3 background essay (2,000-2,500 werds) involving reading and
research, analysis of a chosen area of language systems or skills,
and discussion and critical evaluation of specific approaches,
methods, techniques and materials that might enable the
teaching/learning of tha chosen area

= planning and delivering a lesson (40-60 minutes) designad to
tezch the chosen area to 2 spacified group of English language
learners

= reflection on and evaluation of the candidate’s own teaching
practicas with reference to the chosen area of language systams/
skills and the lasson taught (300-500 words).

Background essay

Length: 2,000-2,500 words

Candidates should make reference in their essay to their reading,
research and experience gained through their own teaching.

Topic of essay

Candidates should:
= identify for analysis a specific area of a language system

(grammar, lexis, phonology or discoursa) or & specific skills area
(listening, speaking, reading or writing)



+  define the scopa by stating what aspect of the Identified area the
assignment will focus on, with reference 1o, 2.g. learner neads,
level of learners, specific lzarning context, language area, text
type, and, where relevant, teaching approach or methaod

+  outline the reasons for choosing the particular aspect by making
reference 1o classroom exparience, abservation, research and
reading.

Analysis of area and discussion of learning
problems and teaching issues

Candidates should:

+ analyse the specific area of the selected language system or skill,
This could be in terms of form, meaning,/use and phonology
in the case of language systems, and in terms of linguistic,
discoursal and communicative features and/or subskills in the
case of skills

+ I relzation to the scope identified above, identify and discuss
common lzarning problems and key teaching issues in a range
of learning contexts, e.g. different learner characteristics and/or
@oals.

Suggestions for teaching
Candidates should:

»  describe, show familiarity with and critically evaluate a selected
range of procedures, techniques, resources and/or materials
which are designed to develop learners’ competence in the
selected area.

Background essay assessment criteria

Quality of writing - Assessment category 1

Successful candidates demonstrate that they can effectively present
an essay which:

* iswritten in language which is clear, accurate, easy to follow and
is cohesive and clearly ordered (1a)

*  uses appropriate terminclogy accurately (1b)

+  refers o and refarences key sources (Ic)

+  follows the conventions of a standard referencing system for
in-text referencing and the biblivgraphy (1d)

= respects the word limit (2,000-2,500 words) and states the
number of words used (1e)

Clarity of topic - Assessment category 2

Successful candidates demonstrate that they can effectively make
clear the topic of the essay by

+ jdentifying for analysis a specific arza of the grammar, lexis,
phaonology or discourse system of English, or a skills area
(listening, speaking, reading or writing) (2a)

+  defining the scope of the area they will analyse with reference
to, e.g. learners, teaching approach, method, learning context,
learnar neads or text type (2b)

+  explaining with reference to classrocom experience, reading and
research why they hava chosen this area (2¢)

+  making all parts of the essay relevant to the topic and coherent
(2dy

+  following through in later parts of the essay on key issues
identified in carlier parts (2e).

Analysis and issues - Assessment category 3

Successful candidates can etfectively demonstrate an understanding
of the specific area by:

+  analysing the specific area with accuracy, Identifying key points
(3a)

»  showing awarenass of a range of lzarning and teaching problems
occurring in a range of learning contexts (3b).

Suggestions for teaching - Assessment category 4

Successful candidates demonstrate that they can:

+  outline and show familiarity with relevant key procedures,
techniques, resources and/or materials (4a)

+  evzluzte how the selected procedures, techniques, resources
and/or materials might be used effectively in classroom practice
(4b)

= demonstrate how the procedures, techniques, resources and,for
materials address points raised under ‘Analysis and issues’ (4c).

The lesson (planning, teaching and
evaluation)

Lesson requirements

Each Systems/Skills Assignment includes planning, teaching and
evaluation of a lesson which s linked to the topic of the background
essay, though the lesson will be narrower in scope than the
background essay

Each lesson must be a minimum of 40 minutes and a maximum of
60 minutes.

The class size will vary according to context. There Is no maximum
class size but the absolute minimum is five learners.

The ape range of classes selected for assessment purposes is not
specified. Any age group may be taught provided that the research
and teaching underiaken allow the teacher to achieve the assessment
criteria. (See below.)

For each lesson the candidate must submit a lesson plan, supporting
documeantation and a post-lesson evaluation (approx. 300-500
words).

Assessment criteria

Planning and evaluation - Assessment category 5

Successful candidates design and present z lesson plan and
supporting documentation which:

= includes:

(i» a brief general overview of the group of learners and the
course (5ai)

(i) information about individual learners relevant to the lesson
(5ail)

+  sets out clear and appropriate overall aims and learning
outcomes for the lesson in relation to languzge systems and/or
language skills and learner neads (5b)

+  provides relevant analysis of target language in terms of form,
meaning/use and phoneclogy in the case of language systems,
and in terms of linguistic, discoursal and communicative features
and/or subskills in the case of skills (50)

DELTA HANDBOOK FOR TUTORS AND CANDIDATES 59



= outlines any relevant link(s) between this lesson and relevant
aspects of preceding and subsequent lessons, and if relevant, the
course as a whole (5d)

= staies assumptions made about the learners’ knowledge, abilities
and interests relevant to the aims and learning outcomes of the
lessan {5e})

= anticipates and explains potential problems in relation to the
lesson's aims and learning autcomes, the lzarners and the
learning context, and the equipment, materials and resources to
be used (5f)

» suggests appropriate solutions to the problems outlined (5g)

- describes suitably sequenced procedures and activities
appropriate to achieving the stated overzll aims and stage aims
(5h)

= states materials and/or resources o be used, which are
appropriate to the teaching and learning context, the learners, the
lesson aims and lzamning outcomes, and the time available, and
includes a copy/copies of suitably presented materials, sourced
where necessary (50

= assigns realistic and appropriate timing for each stage and/or
group of stages in the pracadure (5j)

= includes a commentary, of between 300 and 750 words, which
provides a clear rationale for the lesson plan with reference to
learner characteristics and needs and the candidate's reading and
research in the background essay (5k)

Assessment criteria - Teaching

Creating and maintaining an atmasphere conducive to learning -
Assessment category 6

Successful candidates demonstrate that they can effectively:

= teachtheclass as a group and individuals within the group, with
sensitivity to the learners’ needs and backgrounds, level znd
context, providing equal cpportunities for participation (62)

= purposefully engage and involve learners (6h)

= vary their role in relation to the emerging learning and affactive
nezds of lzarnzars during the lesson (6c)

= listen and respond appropriately to learner contributions (&d).

Understanding, knowledge and explanation of language and
language skills - Assessment category 7

Successful candidates demonstrate that they can effectively:

= uselanguage which is accurate and appropriate for the teaching
and learning context (7a)

= adapt their own use of language to the level of the group and
individuals in the group (7b)

= give accurate and appropriate madels of language form,
meaning/use and pronunciation (7c)

= give zccurate and approprizte information about language form,
meaning/use and pronunciation and/or language skills/subskilis
(7d)

= notice and Judiciously exploit learners' language output to further
languzge and skills/subskills development (72).
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Classroom, procedures and techniques - Assessment category 8
Successful candidates demonstrate that they can effectively:

+  use procedures, technigues and activities to support
and consolidate learning and to achieve language and/or
skill aims (8a)

+  axploit materials and resources to support learning and achieve
aims (8L)

+  deliver 3 coherent and suitably varied lesson (8c)

= moniter and check students’ learning and respond as appropriate
(8d).

Classroom management - Assessment category 9
Successful candidates damonstrate that they can effectively:

+ implement the lesson plan and where necessary adapt it to
emerging learner needs (Ya)

+ manage the classroom space, furniture, equipment, materials and
resources (9b)

+  setupwholz class and/or group and/or individual activities, as
appropriate (9c)

+  ensure the learners remain focused on the lesson aims and the
learning cutcomes (Sd).

Assessment criteria

Reflection and evaluation 300-500 words - Assessment category 10

Succasstul candidates demonstrate that they can effectively:

« reflect on and evaluate their own planning, teaching and the
learnars’ progress as evidenced in this lesson

+ Identify key strengths and weaknesses in planning and execution

«  explain how they will (would) consolidate/follow on from the
learning achieved in the lesson

Marking the Systems/Skills Assignments

There are there passing grades: Pass with Distinction, Pass with
Merit, Pass.

A separate grade is given to each part of the Language Systems/Skills
Assignment i.e. a grade for the background essay and a grade for the
lesson.

Tutors/assessors mark with reference to the assessment criteriz
(pages 59-60) and the grade descriptions (page &1).

A minimum number of essay and lesson grades must be achieved
in order for an overall coursework grade to be awarded. (See
Assessment, page 52.)



Systems/Skills Assignments - Grade descriptions

Grade Background Essay - description Teaching - description

Pass with The candidate has achieved all criteria in all assessment In teaching, the candidate demonstrates that they have

Distinction  categories. The background essay is very well writtzn and effectively achieved all six assessment categories, and four of
appropriately referencad throughout: all sections are relevant, these at an excellent level All criterla within the categories have
ceherent and clear. The quality of the analysis of the arez and been met and the majority very well. The candidate's planning
the discussion of learning problems and teaching issuses is and exacution evidence in-depth understanding of language and
accurate and comprahensive, showing keen insight and in-depth  language learning and methodology. Planning and execution
critical awareness, supported by reference to key sources and reflect a highly developed awarenass of learners as individuals
relevant classroom experience and observation. The candidate’s  and as a group, and the ability to provide, and to respond
suggestions for teaching the area ara coherent, comprehensive  flexibly and effectively to, learning opportunities throughout the
and insighttul and show sensitivity to learners. The suggestions  lesson, In their evaluztion, the teacher is able to identity the key
are also very well grounded in the previous analysis and strangths and weaknesses of the lesson and identify how the
discussion. lesson could be Improvad.

Pass with The candidate has achieved all four assessment categories, In teaching, the candidate demonstrates that they have

Merit though some criteria may not be fully met. The background effectively achieved all six assessment categories. There may
essay is well written and demonstrates a competent leva| of ba some criteria within the categories which are partially
language accuracy, clarity, cohesion and structura. The quality of  met but they do not impact on the cansistent and all round
tha analysls of the arez and the discussion of learning problems  effectiveness of the teacher’s performance and the learning that
and teaching issues is solid and broad-ranging, showing good takes place. Tha candidate’s planning and exacution evidence
general critical awarensass, supported by referance to key a good understanding of language and language learning and
sources and relavant classroom exparience and observation, The  methodeology. Planning and execution reflect a good awareness
candidate’s suggestions for teaching the area are coherent and of learners as individuals and as a group, and the ability to
broad-ranging. They take good account of learners and of the provide, and to respond flexibly and effectively to, learning
previous anzlysis and discussion. oppertunities during the lesson. In thair evaluation, the teacher is

able to |dentify most of the key strengths and weaknesses of the
lzsson and identify how the lesson could be improved.

Pass The candidate has achieved all four assessment categories, In teaching, the candidate demonstrates that they have
though some criteria within each category may not be met. effectively achieved all six assessment categories. There may
The background essay is generally accurate, clear and well ba some criteriz within the categories which are not met but
ordered. |t may contain occasional weaknesses but dogs not they do not impact on the overall effactiveness of the teacher's
impese a strain on the reader. The analysis of the area and the performance and the learning that takes place. The candidate's
discussion of learning problems and teaching issues are mostly  preparation and delivery lead to effactive learning. The candidate
accUrate, cover some key points and show reascnable and has completad a reflection and evaluation and is able to identify
generally accurate understanding, supported by reference to key  some of the strengths and weaknesses of the lesson and some
sources and relevant classroom exparience and absarvation. ways in which the lesson could be improvad.
The candidate’s suggestions for teaching the area are generally
relevant and coherent. The candidate shows some familiarity
with the suggestions made and how they might be implamented
in classroom practice. The candidate’s suggestions generally
address the peints raised under ‘Analysis and issues’,

Fail In one or more categories, the criteria which are not met and/or  In teaching, the candidate has failad in one or more of the

only partially met demonstrate that the candidate lacks depth
and/or breadth of background knowledge and/or convincing
application to classroom practice. The essay may lack clarity
and cohesion or may make inadeguate reference ta sources.
The analysis may be vary limitad in scope or may contain
serious errors or omissions. The problems and solutions section
may be too general and may be unsupported by reference to
the candidata’s own experience or observation. Suggastions

for teaching may lack relevancea to the issues discussed in the
znalysis or may be inadeguately described or evaluated,

assessment categories, The candidate's preparation and dalivery
do not lead to effective learning. There may be some criteria
which are mat but those which are not met and/or cnly partially
met have a negative impact on the candidate's classroom
practice and the learning that takes place.
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Guidance on completing the
Language Systems/Skills
Assignments

The background essay

Presentation of the essay

Essays must be word processed, preferably using a program which
will allow the insertion of comments by markers, and submitted
electronically as one document.

All 2ssays must include:

* 2 cover page showing the title of the essay, number of words
used, date of submission, candidate name and centre number

* acontents page

+  zrunning footer, which should be inserted with candidate name,
essay fifle

*  page numbering

+ zll appendices,

Plagiarised work will not be acceptad. Candidates should be advised
on what constitutes plagiarism and how to aveid it. Plagiarism
includes,

* copying anothar's [anguage or ideas as if they were your own

v unauthorised callusion

» quoting directly without making it clear by standard referencing
znd the use of quotation marks and/or layout (indented
paragraphs, for axample) that you are daing so

+  using text downloaded from the internat without referencing the
source conventionzlly

+  closely paraphrasing a text

»  submitting work which has been undertaken wholly or in part by
someone else.

Organisation of the essay

+  The essay wil consist of a short introduction, followed by an
analysis of the topic area, discussion of issues for [zarners, and
suggestions for teaching.

+  Theintroduction should be brief, probably not more than 200
waords. Candidates should state the focus of the essay, and
provide reasons for their choice of topic.

*  The body of the essay consists of Analysis and issues and
Suggestions for teaching. It is suggested that around 1,200 words
should be devated to Analysis and fssues and around 800 words
to Suggestions for teaching. This is a guidelineg only. Howaver,
candidates arz advised not to spend so long on Analysis and issues
that they have insufficient words to cover Suggestions for teaching
to an appropriate depth.

»  (Candidates must adhere strictly to the word-count limits (2 D00-
2,500 words). Essays exceading the limit ar which abuse the use
of appendices cannot be awardad a grade above a Pass.

+  Appendices should not be usad for text which would belong
better in the main bady of the essay. Footnotes should not be
used. All referencing should be included in the body of the essay.
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Quality of writing

The essay should be written in language which is clear, accurate,
easy to follow and cohesive.

The essay should be clearly ardered, and the rationale behing
haow it is organised should be apparent to the reader. Candidates
are advised to make use of sub-headings and, if appropriate,
other formatting conventions in order to guide the readar through
the essay.

Appropriate terminology should ba used accurately. Candidates
should show evidence of their understanding by defining terms
and supporting their definitions with examples.

A range of references and key sources shaould be referred to

The number of sources referred to will to an extent depend

on the choice of topic and availability of rasources. However,
candidates should aim to refer to at least three different sources.
Candidates should follow the standard conventions for in-text
refarencing. For example, when referring to a source, the author's
surname and the year of the work’s publication should be given
in parentheses. If specific quotes are used, they should be
referenced using author surname(s), year of publication and page
numbers guoted, e.g. (Lightbown & Spada 1983:203).
References should be formatted consistently. A bibliography
should be included. This needs to be presentad appropriately

in alphabetical order of author's surname. Year of publication
and publisher should be included. It should be presented after
the essay and before the appendices, and should only include
publications refarrad to in the taxt itsalf.

Citations and references to authority in essays must be
accurately credited using a standard referencing systerm which
shows author, date and, where appropriate, paga number(s).

Clarity of topic

It is impertant that the topic of the essay is appropriately focused
and is made clear to the reader

Candidates need to ensure that they identify for analysis a
specific area of the grammar, lexis, phonology or discourse
system of English, e.g. Perfect aspect, Collocations in a specified
lexical set, Intenation in questions, Cohesive devices, or of skills
(listening, speaking, reading or writing), e.g. Top down/bottom up
processing, Turn taking, Crganising/Structuring a text.

In addition, candidates will need to define tha scope of their
chosen area. There are many ways of doing sa. For example, a
grammatical area could be narrowed down to a particular use
(e.g. Modal verbs could be narrowed to Modal verbs expressing
obligation). A chosen area can be narrowed down to a particular
level {e.g, Future forms could be narrowed to Understanding and
using different ways of expressing the future with lower leve| learners;
Authentic texts could be narrowed down to Enabling lower level
learners to read authentic texts). A specific need or learning
context could be the means of narrowing the scope, e.g. Top
down/bottom up processing could be narrowed to Helping learners
use top down/bottom up processing in CAE Paper One). Whichever
approach is taken, it is important to narrow the focus to allow
for sufficient depth of anzlysis. Titles such as Improving leamers’
ahility to read authentic and simplified newspaper articles or The
English article system are too broad as thay imply all learners in all
situations at all levels with all naads for English.

Candidates should explain with reference to their classroom
experience, and if appropriate, their reading and research, why
they have chosen this arez and why they have chosen to narrow
it in this way



+  {andidates should make all parts of the essay relevant to the
topic. For example, if the chosen topic is Modal verbs expressing
obligation, while there might be a brief comment on modal verbs
in general, most of the analysis should examine modals for
obligation anly. If the chasen topic Is Enabling lower level fearners
to read authentic texts, the suggestions for teaching should not
include activities which are clearly only suitable for higher levels.

+  In addition, candidates should follow through in later parts of the
essay on key issues identified in earlier parts. So for example,
if a candidate spends time analysing a key point regarding
meaning in the ‘analysis' section, the ‘issues for learners' should
note problems learners have with this, and the ‘suggestions for
teaching’ should include at least one way of addressing it in the
classroom.

»  (Candidates should be advised ta word a title which really
dascribes the topic of the essay and refer 1o it often as they write
to make sure that what they write is ‘relevant and coherent’
(criterion 2d)

Analysis and issues

In this section, candidates need to demonstrate an understanding
of the specific area by analysing the specific area with accuracy,
identifying key points, and by showing awareness of common
learning issues occurring in a range of learning contexts.

The analysis

+ |fthechosen areais an aspect of languzage systems, then key
issues of form and meaning should be examined. If tha chosen
area is an aspect of language skills, candidates will need to

analyse the key process(es) and strategies involvad in the chosen

aspect of the skill. When selecting points to examine, candidates
should bear in mind how they have narrowed the scope (see
above) and should take care not to go beyond this.

+ tisimportant that candidates demonstrate 2n understanding of
the area. Terminology should be defined (s2e above) in order
that an understanding of the tarm is demaonstrated. Similarly,
candidates should demonstrate an understanding of sources by
commenting on references made; a paragraph consisting entirely
of a direct quotation from a source, with no additional comment,
does not provide evidence of a candidate’s understanding,

+  Candidates should consider how best to organise this section

and sequence the points which are made. Organising the analysis

into logical sub-sections is ancther opportunity for candidates to
‘demonstrate their understanding’

The problems

+  Ifthe essay has a systems focus, it may be relevant to consider
problems with form, meaning and pronunciation, and/or
with awareness and production. In essays with a skills fecus,
candidates should consider particular difficulties with applying
the chosen strategy, or problemns with understanding or
producing the text type, or tyoical problems with the task type,
etc. a5 appropriate, depanding on the choice of topic,

»  Candidates should aim to consider a range of issues for learners.

+  Note that ‘contexts’ here does not necessarily mean differant
geographical contexts Different educational backgrounds,
cultural differences, different learning styles, different levels,
different ages, different course types (Intensive <-> extensive)
could all be considerad different contexts.

» |t may be relevant hare to suggest solutions to the problems.
Alternatively, solutions could be mentioned in the later
‘Suggastions for teaching” section.

+  Again, candidates should consider how best to organise this
section and sequence the points which are made. Arranging the
learner ssues into sub-sections and,/or a logical order Is another
opportunity for candidates to ‘demonstrate their understanding'.

Suggestions for teaching

In this section candidates need to outline and show tamiliarity

with a range of relevant procedures, techniques, resources and/or
materials. (They should nat include here issues which belong to the
commentary section of the lesson plan. Class-specific comments and
rationales for approaches and procedures belong there)

+ Each suggestion (which may be drawn from personal experience,
reading and reflection or observation of colleagues) should be
dascribed in sufficient detail for the reader to assess its suitability.
In addition, candidates should state how the idez might be usad
in classroom practice. It is not sufficient merely to list a number
of resources. A comment such as “Visuals are useful for practising
the present continuous’ is insufficient; some description of
the visuals Is required, and the reader needs to know how the
candidate would make use of visuals.

* In addition, candidates should comment on the value of each
suggestion, e state how it helps, why it is particularly useful
for the arza in question. Taking the above Visuals ars useful for
practising the prasent continuous’ example, candidates should
state what it is about such visuals that makes them particularly
useful.

= (Candidates should refer to a range of teaching ideas. For example,
if a candidate has chosen an area of grammar, suggestions for
teaching should not be limited to practice activities but should
also include ways of clarifying the language and helping with
conceptual difficultias

« Candidates should also demonstrate how the teaching
suggestions address points ralsed under ‘Analysis and issues’. For
example, if a teaching idea addresses a learner problem noted
earlier, this should be explicitly stated. It should be clear how the
points raised in this section relate to the analysis; for example, i
an essay on an aspect of listening skills has devoted a large part
of the analysis to differences betwsen top-down and bottom-up
processing, then fraquent reference to this distinction should be
made when discussing classroom approaches.

+ As ovar, candidates should consider how best to organise this
section and sequence the points which are made.

Submission of background essay

The background essay is submitted to the tutor/assessor before the
lesson is taught.

Planning and preparing for teaching

Candidates should be made aware of the assessment criteria which
refar to planning and preparation. A detziled gloss entitled Module
Twao teaching assessment critetia, which provides guidance oneach
criterion, is available at www.cambridgeenglish.org/delta/prepare

Courses should be structured so that sufficient time can be devoted
to achiaving these criteria from the outset. [t is important, too, that
the rationale for lesson planning is clear to candidates.
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Guidance given after the diagnostic observation will ensure that
problems with, e.g. aims/objectives limitation and expression,
providing a rationale and structuring the stages of the lesson, are
addressed before the candidates are formally assessed. Intensive
course providers may wish to consider whether a pre-course planning
task involving submission of a plan is appropriate. Others may choose
to integrate a focus on lesson planning into the observations of
others' teaching.

All assessed teaching requires a formal lesson plan to be presented
prior to lesson delivery. Centres are advised to provide candidates
with 2 lzsson planning template. There is no prescribed format

for this but centres should ensure that the format given allows
candidates to fulfil the lesson planning criteria. So, for example, there
should be z section on the lesson plan for analysis of the language to
be taught and for anticipated problems and solutions. Bullet points
can be used to complete the template.

Candidates will come from a wide variety of teaching contexts

and backgrounds. The following points are intended to help raise
awareness of cartain features of the raquired plans for Module

Two assessed lessons and suggest points to bear in mind when
approaching the process of planning and the writing of the assessad
lesson plan.

»  The plan should focus on an espect of the topic area chosen for
the background essay and allow candidates to deal in some depth
with that aspect in the time available for their lesson. The plan
and the background essay should therefore not be exactly the
same in terms of coverage. For example, 2 background essay may
be titled Process/Genre Approach to Writing Formal Letters and a
lesson relating to it might tocus on Writing o Letter of Complaint.

*  Gjven the developmental focus of Module Two, candidates
are likely to want to use these Systems/Skills Assignments to
develop their axisting skills and expertise rather than solely
replicate current practices; a balance needs to be struck between
teaching within known parameters and adopting completely
unknown procedures in the spirit of professional adventurism.

It should be noted that the PDA will alsc offer candidates the
opportunity to experiment with a new practice or technique.
Discussion of lesson focus with tutors prior to lesson delivery
should also help with this matter and ensure that, wherever
possible, the professional nzeds of the candidates and the neads
of the leamers in the class can be meshed.

» Candidates should not fezl they are required to display everything
they know about the topic area, its techniques and proceduras
within one lesson but rather show they can appropriately select
those featuras which will be of benefit to their chosen class and
context. This explicit link to learners’ naeds for this particular
lesson would likely be signalled in the section of the plan which
addrasses the general overview of the group of learners and the
COUrse.

»  |tis helpful therefore for candidates to appropriately limit what
they hope to cover in the stzted fime frame for the lesson;
inclusion of optional pathways or flexi-stages in the lesson plan
may allevizte the sense that everything on the plan must be
coverad in order to meet criteria. Candidates a1 Delfa lavel are
expected to be sensitive to learnars’ emerging needs and to
implemeznt their plans appropriately in relation to these as they
arize intha lesson.

»  Where lessons attempt to incorporate an approach to a lesson,
candidates’ plans should reflect some ot the underlying principles
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or tenets of that approach, e g. parts of the task cycle in certain
versions of task based lessons would be expected within the
identification of lesson stages and aims tor that lesson. In this
way, candidates will be better able to show their ability to link
theory with practice betwean the background essay and the
lesson,

In planning lessans, candidates need to show an abllity to sefect,
adapt or design materials which will appropriately challenge
their classes. In some cases, too many materials or activities
can detract from the learning process and overwhelm teachers
and learners alike. It is expected that at Delta level, teachers will
have moved beyond ‘display’ teaching such that any decisions
they take to include materizls will be in support of lesson
outcomes and in respanse to learners’ needs and learning styles.
The concept of planning to ‘'do more with less’ is sometimes
psychologically challenging for teachers in the context of
assessed lessons but may ultimately lead to less strassiul classes
for all concernad.

Candidates may also support themselves at the planning stage,
where circumstances allow, by laying a foundation for the
assessed lessor in an earlier lesson - for example, for an assessed
lesson of which the focus is on a genre appreach to writing,
candidates could choose to lay a foundation for this lesson by
working through the reading comprehension of a written text

in a prior lesson so that they can focus their time with the class
in the assessed lzsson on the genre analysis and writing skill
itself. Similarly, for an assessed lesson of which the focus will be
features of connacted speech, candidates may choose to deal
with 2 listening text for comprehension in a previous lesson so
that they can focus on awareness-raising and practice of those
faatures in tha assessad lesson.

Where candidates are teaching classes with which they are
familiar, the anticipation of problems for their learnars in relation
to the topic, texts and systemns/skills focus will likely be evident
In circumstances where candidates are working with classes
with whom they are unfamiliar, certain information may not be
as fully available far inclusian in the plan. This is acceptable and
should be signalled clzarly in the documentaticn accompanying
the lesson, Alternatively, candidztes may seek advice from those
teachers who have had contact with the class and indicate this in
the plan; in some cases, opportunities to canvass the class itself
through its existing teacher prior to the assessed lesson may be
available, e g. face-to-face, viz email. Similarly, where candidates
have limited exposure to 2 class prior to their assessed |esson,
some needs analysis could be done through, e.g. use of audio

or video, questionnaire to the class as pre- or post-lesson
homework, or focus group discussion.

Candidates may like to consider alternative strategias at the
planning stage, which they could call upon in the event of
unexpected technical problems at lesson celivery stage, e.g.
power fallure for IWB/IT focused stages. This will help Indicate
the kind of foresight and anticipation of practical problems
expected at Delta lavel.

Candidates should take care to attribute sources to materials
which they have reproduced or amended from, e.g. websites such
as online teacher resource forums.

Another important aspact of planning beyond the anticipation
of problems is linked to the anticipation of questions learners
might have about language, tasks or texts. Giving some thought
to these matters at the planning stage can add to a teacher's
confidence in the classroom, reduce the need to provide



spontaneous (and possioly inaccurate) answers 10 complex
grammatical questions, and may mean that there Is less anxiety
about the assessed lesson itself. However, at Delta level, teachers
are expected to recognise that much of real teaching emerges in
the interface between the planned and the unexpected.

= Pre-planning of board work and pre-planning any groupings for
paired/group activities can also be helpful, as making on-the-spot
decisions in these areas can be stressful. Teachers also need to be
able to deal with situations which arise as the lesson unfelds.

* Inproducing written lesson plans, candidates are able to show
their undarstanding of the stages of each lasson, the aim of each
stage, and the procedures they will follow to accomplish those
aims and those of the lesson as a whole. At Delta level, teachers
are expected to be able to distinguish betwezn an zim and a
procedure, and to show that they have taken intc account the
need to set up each stage/task and give feedback on each stage,/
task in their allocation of timing.

Assessment of teaching

The lesson

The teaching will take place within a wide variety ot contexts across
the range of approved Delta Module Two providers and so uniformity
in delivery is not expected. There will be variation in teaching style
relative to individuals and the teaching contexts in which they are
operating. Furthermare, it is understood and understandable that
teaching under assessment conditions can be patentially stressful
for both candidates and learners alike. While the overall focus of the
Systemns/Skills Assignments within the Medule Two programme will
be formative, candidates are still likely to be concerned with meeting
assessment criteria. The following advice may be helpful regardless of
prior experience and context.

+ (Candidates should be remindad that their focus when teaching
their lessons should be on the learners rather than on an inflexible
implementation of their plan. In some cases, prior exparience
may have necessitated moving classes very swiftly through a
lot of material in one lesson in order to meet syllabus goals.
Candidates nead to remazmber that in the case of their assessed
Delta lessons, they will be required to show their sensitivity
to learners’ neads as they emerge through the delivery of the
planned materizls while not unnecessarily abandoning their
plans

= Candidates should therefore feel reassurad that if their lessons
take unexpected turns, they should not become unduly distressed
but rather stay calm and simply respond to what is happening as
they would do under normal teaching circumstances. This will
allow them to demonstrate their flexibility and commitment to
the learning process, and will be seen as a positive feature of their
wark rather than as a lack.

«  Equally, candidates who are pursuing a new area of ELT in terms
of thelr practice or use of 2 different kind of text type/material
may need to be vigilant that their inclusion supports learners
through some skills/systems work rather than overshadows
them.

»  The presence of an observer in a classroom can be challenging
for teachers, exparienced or otherwise, It is hoped that the
relationship between tutor and teacher is such that the tutor's
dual role as mentor and assessor will be acknowledged and
accepted by candidates on the course. As far as is possible, the

ohserver should be benignly ignorad so that candidates can focus
on their lesson and learners.

= [Candidates may find course tutors cccasionally moving around
the class while a lesson is in progress, and should not feel
concerned if this is the case. Where this occurs, it may be in
arder that, e.g. learners’ writing is seen by the tutor In order to
facilitate an informed discussion with the candidate in any post-
lesson discussion. Tutors should not take on the teaching of any
part of the assessed lesson under any circumstances, howevar.

Feedback on assessed lessons

The assessment criteria for the planning, teaching and post-lesson
evaluation zre outlined on pages 59-60 and are comprehensibly
glossed in the guidance documeantation available in the support area
of the Cambridge English website (see page 63).

It is importznt that candidates are aware of beth formative

and summative assessment purposes and that they are able to
understand the criteria. The criteria should be used to structure
feedback to candidates on their teaching perfarmance and, from the
feedback they receive, candidates and other tutars should be able to
Identify clearly the candidztes’ strengths and weaknesses with regard
to all the criteria.

Qral feedback may be conducted immediately following the lesson
or may be delayed (or both) but must be given, Delayed feedback
has the advantage that candidates (and the tutor) can reflect an the
lesson and, If appropriate, write up their post-lesson evaluations,

If feedback is given before the candidate writes up the post-lesson
evaluation, this must be noted in the tutor's repart. The writing of
the post-lesson evaluation for the externally assessed teaching
assignment will not benefit from any tutor feedback so candidates
nezed to be prepared during the course to write evaluations
indepandently. See also Centre support for assessment (page 67).

The candidate’s self-evaluation of their teaching

There are three criteria and all must be explicitly addressed.
Suggesting headings such as Planning and outcomes, Strengths and
weaknesses and Consolidation and follow up may be helpful. Candidates
and tutors should be particularly alart to the need to justify
unplannad changes and deviations from the lesson plan, While all
lessons should allow for changes of plan to adjust to circumstances
and learner-related issues, poor planning and prediction of problems
should be noted.

It Is important that candidates understand the purposes of post-
lesson evaluations, and that they consider and prioritise the lesson's
strengths and weaknesses based on the effects these had on lzarning
outcomes and the achievement of objectives.

Post-lesson evaluations are part of the whole Systems,/Skills
Assignmeant and should be taken into account before any grade is
awarded.

It s crucial that candidates have time to draw on the post-lesson
evaluation and the tutor's feedback on it, and on the planning

and teaching before beginning subsequent assignments. Course
timetabling, the staging of assignments and deadlines for post-lesson
evaluations must take this need into account.
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